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Supplemental Funds Statement of Need

The CUE supplemental funds will be used to support the CUE program in the areas of retention,
cultural competency support, and expansion in an effort to increase the number of
underrepresented teachers of color in Minnesota school districts.

1. Expand retention efforts for the successful matriculation of current and future
students in the program.

a. Create a culturally relevant mentor program for the underrepresented
CUE students of color targeting black and Hispanic male students who
have typically have differing needs and struggles to complete the entire
program in the two year time frame.

i. Identify mentors and mentees

ii. Host planning meeting with mentors
iii. Create curriculum
iv. Host first meeting

b. Create a culturally relevant training program for faculty CUE mentors,
advisors, tutors and clinical practice supervisors that will aid in retention
efforts.

i. Create training plan
ii. Attend Intercultural Development Inventory (IDI) conference
iii. Schedule IDI pre tests
iv. Schedule one day of training for each group
v. Provide IDI coaching
vi. Schedule follow up training dates
vii. Provide copies of reports
2. Conduct a statewide study to examine the feasibility of expanding St. Thomas’ CUE licensure
program outside the Twin Cities area and prepare a report for the 2017 Legislature on
where expansion could occur.
a. Hire research assistant
b. Study MDE 2015 Supply & Demand Report to collect data to:
i. Study shortage areas in each MN region
ii. Study diversity needs in each MN region
c. Create a survey for K-12 districts to identify needs regarding education
of more teachers of color and interest in CUE like program.
i.  Analyze data and identify site visits
d. Visit interested districts, tribal colleges, and institutes of higher education (IHEs)
i.  Analyze data collected from visits
Identify potential partnerships
f. Create data sets, charts and recommendations
g. Write draft report

3. Provide a cultural competency strand for the students.

a.Provide Intercultural Development Inventory (IDI) assessments with
training:




i. Residents- 100 pre & post
ii. Mentor teachers- 100 pre & post
iii. Provide targeted training sessions

b.Host Community Voices Tour

4. MTLE/NES Test Support: Provide needed testing support for the five areas of testing
to ensure that all CUE students pass.
a. Host math, reading, and writing study sessions. Create video sessions
for ongoing viewing.
b. Host pedagogy and content area study sessions (four instructors)
c. Provide copies of materials
5. Recruit underrepresented student applicants of color for the next CUE cohort.
a. Attend the Minnesota Indian Education Conference and host a University of St.
Thomas table
b. Attend targeted multicultural community events to recruit potential CUE
students representative of Minnesota k-12 student diversity
c. Host several recruiting sessions for potential applicants
Provide flyers and informational materials to potential applicants

Rational for Goals:
The supplemental funding will assist the University of St. Thomas in providing support for its
underrepresented students in the program and increase the number of culturally competent
fully licensed teachers of color teaching in Minnesota schools. The goals were informed from
several data such as surveys, drop out data, MTLE pass/fail data, focus groups, listening
sessions, and affinity group recommendations. Within the first year of the program, five
students dropped out for a variety of reasons, including lack of funding for clinical practice and
experiencing the rigorous cohort program. Many students report feeling overwhelmed because
they have to work several jobs, do not understand the licensure process despite having
attended orientations and having advisors, and do not pass the MTLE/NES licensure exams. The
issue of the hidden curriculum of higher education is a factor with the students being first
generation college students. Other factors are listed as follows-
Listening Sessions Themes include:
e Students would like a stronger support system from UST when they go out into the field,
knowing requirements of field experiences and clinical practice far ahead of time.
¢ Additionally, the students have reported in several listening sessions that their faculty
and advisors lack cultural competence

A focus group of CUE Men of Color Alumni stated the following:

e There is a need for culturally responsive teaching training for UST faculty, clinical
practice teachers, mentors and supervisors.

e Common challenges were being men of color working in mostly white, female
environments where their voices are discounted. It can be disheartening when the
clients are students of color and they are more poised to be able to respond in more
culturally relevant ways.

e  Among the barriers to receiving full licensure is passing the MTLE exams.

A CUE survey summary over a 20-year period revealed the following themes:




e lLack of faculty cultural competence
e Mentors need training in cultural competence, coaching and communication skills
e Create a mentoring program with CUE alumni

The request for mentoring also came from the 2014 Special Education Student Multicultural
Affinity Group. They ditto the request for supervisors, faculty, and mentor teachers to be
culturally competent. Another issue that came up in the surveys, focus groups, and scan of our
own data show that many students have not passed the MTLE/NES Basic skills exams. Hosting
on-site study sessions will support the remaining students in passing them.

This data resulted in the creation of a retention plan that includes a culturally competent
mentor program and training program for the staff and faculty who work with the students.
School districts that the University of St. Thomas works with expressed the need for the
university to deliver more teachers of color, and we are committed to do so. As a result, the
University of St. Thomas wants to know where it could expand a CUE-like program outside the
Twin Cities area, using the 2015 MDE Teacher Supply and Demand Report. This supplemental
funding will support the student’s needs and the CUE Feasibility Study.

CAPACITY

Provide information on your organization’s capacity to administer this grant project. Identify
the project staff and their role in the project.

Nanette Missaghi, CUE Director, will oversee the goals and carry out the feasibility study,
mentor program, and cultural competency support. As needed, an additional IDI coach will be
hired to support the students and mentor teachers. A research assistant will be hired in
preparing and completing the feasibility study. CUE alumni will be hired to co-create the mentor
program with Nanette Missaghi and serve as mentors.

WORK PLAN GOALS, ACTIVITIES, OUTCOMES AND ESTIMATED TIMELINES

Describe the project goals and the activities within each goal along with expected outcomes for
each goal and estimated timelines. List out the goals and activities in a SMART — specific,
measurable, attainable, relevant and time bound format as below:

Goal #1: Create a culturally relevant mentor program for CUE students designed for retention.
Activity 1.1: Identify mentors and mentees

Activity 1.2: 1 staff attend IDI conference

Activity 1.3: Host planning meeting with mentors

Activity 1.4: Create curriculum with CUE alumni

Activity 1.5: Create year schedule

Activity 1.6: Provide copies of reports

Measured Outcomes: A fully operationalized culturally competent mentor program will be up
and running by June 30, 2017. All students will matriculate from the program and pass all
licensure exams.

Estimated Timelines: Start November 2016and be fully operational by May 2017.
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Goal #2: CUE Feasibility Study- Conduct a statewide study to examine the feasibility of
expanding St. Thomas’ CUE licensure program outside the Twin Cities area, and prepare a
report for the 2017 Legislature on where expansion should occur.
Activity 2.1; Hire assistant
Activity 2.2: Study Supply & Demand Report to collect data:
a. Study shortage areas in each region.
b. Study diversity needs in each region
c. Provide copies as needed for research
Activity 2.3: Visit up to 20 school districts
Activity 2.4: Create data sets, charts, and recommendations
Activity 2.5: Write draft report

Measured Outcomes: A report will be given to the 2017 Minnesota Legislature to relation to its
funding of the CUE program. The University of St. Thomas will have recommendations on how
to expand the CUE program in order to prepare more teachers of color and reduce the teacher
licensure shortages.

Estimated Timeline: September 2016 through December 31, 2016.

Goal 3: Provide a cultural competency strand for the students and mentor teachers who
support the students in clinical practice.

Activity 3.1: Provide 100 pre IDI assessments to students and mentor teacher

Activity 3.2: Provide 100 post IDI assessments to students and mentor teachers

Activity 3.3: Host Community Voices Tour for students and faculty.

Measured Outcomes: Students and mentors will be culturally competent by understanding the
role and impact of their culture in their teaching and relationships. They will have skills to
address their bias, and possess cross-cultural communication skills.

Estimated Timeline: Begin September 2016 and complete by June 30, 2017.

Goal 4: MTLE/NES Test Support

Activity 4.1: Host math, reading, and writing study sessions.

Activity 4.2: Create video sessions for ongoing viewing.

Activity 4.3: Host pedagogy and content area study sessions (4 instructors)

Measured Outcomes: All students will pass the MTLE/NES exams. Online and paper materials
will be available for students use regularly and repeatedly as needed until exams are passed.

Estimated Timeline: Begin December 2016 and be complete by June 30, 2017.
Goal 5: Recruit underrepresented students for the next CUE cohort

Activity 5.1: Attend the Minnesota Indian Education Conference and host a University of St.
Thomas table
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Activity 5.2: Attend targeted multicultural community events to recruit potential CUE students
representative of Minnesota k-12 student diversity

Activity 5.3: Host several recruiting sessions for potential applicants

Activity 5.4: Provide flyers and informational materials to potential applicants

Measured Outcomes: Recruitment strategies will reach far and wide to have a large number of
underrepresented, multicultural CUE applicants.
Estimated Timeline: November 2016 to May 2017

EVALUATION

The state is committed to funding projects that produce a measurable result for the targeted
population identified in the application. Identify the indicators used to measure success and the
effectiveness of the project. Please describe the methods you will use to evaluate your project.
Please consider reporting requirements to MDE.

Applicant please add in narrative response:
Evaluation will include the following data sets:
e Graduate school exit survey results
e  MTLE/NES pass/fail data
¢ Teacher Education matriculation data
¢ Specific CUE end of survey
e Intercultural Development Inventory pre/post assessment results
e  Partnership recommendations for CUE like expansion
e Increased numbers of licensed teachers of color graduating from the University of St.
Thomas
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Hamline University - School of Education
Collaborative Urban Educator Grant Program (CUE)
Legislative Report

This report details Hamline University’s use of Collaborative Urban Educator funding as
provided by the Minnesota Legislature in 2015 and 2016. The report has also been submitted to
the Minnesota Department of Education in compliance with the Department grant contract from
July 2015-June 30, 2017. It also includes the supplemental CUE grant funding appropriated for
FY 17.

Introduction

For the last 21 years, Hamline University and its School of Education have been focused on
attracting, preparing and supporting the professional development of teachers of color. As a
result, Hamline has developed a successful model to support teachers during their critical first
years of professional practice. This model of professional support is the primary focus of
Hamline’s CUE work.

Hamline utilizes its CUE funding and supports teachers of color and through three successful
initiatives: the Center for Excellence in Urban Teaching (CEUT), the Aspiring Teachers of Color
scholarship program, and the Teaching Fellows program. Since 1996, Hamline University has
prepared more than 275 students of color for the field of teaching in Minnesota and trained more
than 900 new and non-traditional teachers in effective, real-life strategies for the urban
classroom. In calendar year 2016, 152 students have been supported through these initiatives and
18 new teachers of color completed the Teaching Fellows program.

The Center for Excellence in Urban Teaching (CEUT) was created to train and support
teachers in applying proven culturally relevant pedagogical practices in urban and urban-like
schools. CEUT seeks to provide support for teacher candidates within and after earning their
initial licensure, and also provides scholarships and mentoring through the Aspiring Teachers of
Color and Teaching Fellows programs.

The Aspiring Teachers of Color program awards scholarships to students who are people of
color or American Indian and admitted to Hamline’s Master of Arts in Teaching (MAT)
program. Students receive scholarships of $2,000 per semester for up to three years. Scholarship
recipients must identify their intention to be a licensed teacher in Minnesota, and a preference is
given to candidates who are seeking licensure in high-need areas in urban public schools.

The Teaching Fellows program has been developed based on lessons learned and best practices
developed from focus group feedback. Focus groups of diverse students enrolled in Hamline’s
initial licensure program identified the student teaching semester as a particularly problematic
semester. Pre-service teachers from underrepresented groups can encounter challenges as they




engage in school cultures and new bureaucratic requirements. Students also face financial
challenges as those who have been able to support themselves with full-time jobs while attending
evening classes are unable to work during their student teaching term. Thus, the Teaching
Fellows program has been developed to ensure that promising students from diverse
backgrounds have financial support during the student teaching semester and have professional
support from an experienced mentor during the student teaching semester and into the first year
of practice.

Teaching Fellows primary goals:

e Support a diverse cohort of students (Teaching Fellows) as they enter the teaching
profession.

e Provide scholarships for promising candidates from populations that are under-
represented in the teaching profession as they seek initial licensure from the state of
Minnesota.

e Establish partnerships with targeted first and second ring suburban schools to recruit
diverse paraprofessionals and other school personnel into the licensure program.

e Conduct a thorough analysis and review the Urban Teaching Certificate with the
intention of repositioning it to reach a broad audience.

Goal #1: Support a diverse cohort of students as they enter the teaching profession
(Teaching Fellows program).

Hamline has worked toward this goal by continuing to support and evolve its Teaching
Fellows program.

Activity 1.1: Provide funding for tuition costs and living expenses during the student teaching
semester.

Outcome 1.1 Four cohorts of teacher candidates of color were identified for participation
in the Hamline Teaching Fellows Program in January 2015, August 2015, January 2016,
and September 2016. To date, 27 candidates have participated in the program. Each was
supported with a tuition grant and stipend for living expenses during the student teacher
semester. All have completed licensure requirements and are either currently teaching or
will be teaching beginning January 2017.

Teaching Fellows entering program: January 2015 — September 2016
ETHNICITY (self-identified)

American Indian or Alaska Native 1
Asian 8
Black or African American, non-Hispanic 6




Native Hawaiian or other Pacific Islander

Hispanic or Latino 3
White, non-Hispanic

Two or more races 2
Other 2
Did not identify 2

Activity 1.2: Develop a structured learning community to support the Teaching Fellows during
the student teaching semester.

Outcome 1.2 Three experienced mentors designed a learning community to support the
Fellows as they progressed through student teaching and transitioned into the first year of
teaching. Though each mentor worked with separate cohort of Fellows, they collaborate
on the development of specific objectives and activities. The Teaching Fellows mentor
activities include:

e Scheduling and facilitating monthly meetings with the Teaching Fellows during the
student teaching semester;

e Developing a framework of learning objectives, supporting materials, and additional
activities to broaden pedagogical skills to support candidates in becoming highly
skilled and culturally relevant teachers;

e Identifying professional development opportunities to further learning and skill
development;

e Mentoring in a one-on-one and group consultation throughout the program;

e Reporting the progress and impact of the mentoring program on the Teaching Fellows
to the School of Education.

Activity 1.3: Provide structured mentorship for Teaching Fellows during the first year of
teaching.

Outcome 1.3 — To provide continuity and engender trust between mentor and student,
mentors continue to work students throughout their first year of teaching. Mentors are
responsible for scheduling monthly meetings, supporting job-specific skill development
and assisting the students in navigating roles within the workplace. The mentors continue
to be available for consultation with individuals and groups of Fellows.

Evaluation

A number of qualitative evaluation methods are used to measure not only the effectiveness of
Teaching Fellows students and their mentors but also Hamline University’s program in order to
help shape its learning community.




1. Teaching Fellows are evaluated by their student teaching supervisors and mentors at the
end of each student teaching semester to assess effectiveness.

2. Participants in the Teaching Fellows learning community are surveyed to provide
formative assessment to inform future program and to evaluate the overall effectiveness
of the program.

3. The Teaching Fellows mentor collects employment data on Teaching Fellows.

4. Teaching Fellows are surveyed at the end of their first year of teaching to evaluate the
impact of mentoring on their initial teaching experience.

As of December 2016:
e Nine Fellows completed their first year of teaching, Spring 2015
e Four Fellows in their first year of teaching, Fall 2016
e Nine Fellows earned licensure, Spring 2016
o And are in their first year of teaching, Fall 2016
e Seven Fellows earned licensure, Fall 2016

Goal #2: Provide scholarships to promising candidates from populations that are under-
represented in the teaching profession as they seek initial licensure from the state of
Minnesota (Aspiring Teachers of Color program).

Activity 2.1: Develop program and award scholarships to promising incoming licensure
candidates from underrepresented populations:

Outcome 2.1: Hamline developed Scholarships for aspiring teachers who are People of
Color or American Indian.

Outcome 2.2: During Academic Year 2016-17, Hamline recruited 11 new candidates
from underrepresented populations to participate in its initial licensure program and move
into the teaching profession.

Outcome 2.3. Hamline’s goal for these students is successful completion of the licensure
program within two years of admission.

Outcome 2.4: Students will be placed in employment in an educational setting within one
year of licensure program completion.




Activity 2.2: Implement a mentoring program to support this cohort through successful
completion of the program and initial licensure. Development of the program will begin in Fall
2016 and will continue throughout the CUE grant period.
Outcome 2.1: Hamline is actively encouraging candidates to participate in mentioning
and other support activities during their university-based studies.

Activity 2.3: Collect data on candidate experiences during the preparation program and into the
first years of teaching. Data collection will be ongoing through the development and
implementation of the scholarship program.

The primary focus of this scholarship program is to recruit and retain of teachers who understand
the challenges of an increasingly diverse K-12 student population and who are committed to
addressing the challenging achievement gap. To accomplish this, the Hamline School of
Education will call upon its experience in preparing teachers for effective practice in urban and
urban-like settings. The set of activities outlined here represents a comprehensive approach to
recruitment, selection, support, and follow-up intended to attract promising students from diverse
backgrounds and prepare them for successful service in the teaching field.

Evaluation :
1. This scholarship will be evaluated to determine if targets were met in terms of program
retention and candidate completion rates.

2. Cohort participants will be surveyed throughout their studies to evaluate the overall
effectiveness of the program.

3. The NExT Common Metrics data collection approach will be used to evaluate the success
of candidates in their first year and third year of teaching. (NExT Common Metrics is a
team comprised of representatives from 14 colleges and universities working together to
transform how teachers are recruited, prepared, placed, and supported, using data to drive
continuous improvement. The NEXT team developed a valid and reliable set of common
survey instruments aligned and administered at different points in time.)

Data

Aspiring Teachers of Color and American Indian Scholarship award recipients (Spring 2016 —
Fall 2016)

ETHNICITY (self-identified)
American Indian or Alaska Native

Asian

Black or African American, non-Hispanic 5
Native Hawaiian or other Pacific Islander

Hispanic or Latino 1

White, non-Hispanic




Two or more races

Other

Did not identify

Formal and informal data collection on candidate progress toward licensure will continue
throughout the two years of the preparation program. Data on employment and persistence in the
field will begin in spring 2017 and the NExT Common Metrics (Transition to Teaching) data
collection approach will be used to evaluate the success of candidates in their first years of
teaching. Individuals who completed the program were surveyed at the end of their first year of
teaching to evaluate the effectiveness of preparation.

Goal #3: Establish partnerships with targeted first and second ring suburban
schools to recruit diverse paraprofessionals and other school personnel into the
licensure program. Partnerships will include mentorship programs and professional
development provided by CEUT.

Activity 3.1: Identify 2-3 first- and/or second-ring suburban school districts for
partnership.

Outcome 3.1: Two potential school district partners has been identified. Hamline faculty
and staff will meet with school district officials in January 2017.

Activity 3.2: Collaborate with the districts on the development of a partnership plan.
Activity 3.3: Provide professional development for the participating districts.
Activity 3.4: Provide support for candidates during the licensure program.
Projected outcomes:

1. Participants will collaborate to develop a partnership plan that meets the needs
and goals of the partner district and Hamline University.

2. Participants will work to identify potential candidates (paraprofessionals, teaching
assistants, other roles) for teacher education licensure.

3. Participants will develop a plan to support potential candidates and support new
teachers in the districts.

Estimated Timelines

1. Districts identified and approached in fall and winter 2016-2017.
2. Collaborative planning activities occur through June 2017 and ongoing.

This aspect of the work plan acknowledges the need to reach diverse audiences on the
rim of the urban setting. First and second-ring suburban schools may be considered




urban-like by their demographics and are often untapped as potential educational
partners. This goal is shaped by our understanding of how diverse staff who serve other
roles in urban-like settings can be supported as they pursue a teaching license and during
their first years of teaching. '

There is a need to provide active mentoring at significant transition points such as the
first years of teaching. This set of activities addresses that issue by working with persons
who are currently serve in a role other than teacher in schools. The intent is to promote
licensure opportunities and to support and mentor these candidates throughout their
licensure program at Hamline and first year of teaching. This mentorship program will
develop skills that will prepare these professionals to tend to the educational needs and
goals of diverse student populations.

Goal #4: Urban Teaching Certificate: Conduct a thorough analysis and review the
Urban Teaching Certificate with the intention of repositioning it to reach a broader
audience.

Activity 4.1: Conduct focus groups with members of the community to gain insight on
the trends and patterns in urban teaching and learning.

Outcome 4.1: Focus group scheduled for January 21, 2017.

Outcome 4.1: Participants will meaningfully engage and review the Urban
Teaching Certificate program.

Activity 4.2: Revise and update the Certificate offerings so that they best address the
needs of pre service and current teachers.

Outcome 4.2: Hamline expects that data-driven changes will be made to the
Certificate program.

Activity 4.3: Identify strategies to encourage typically underrepresented student to pursue
teaching as a profession and gain expertise in working in urban and urban-like settings.

1. Outcome 4.3: Participants will develop a plan to support potential candidates and
support new teachers in the districts.

Estimated Timelines

1. Activities occur through winter and spring 2017.

Identifying and involving active members of the Hamline community such as School of
Education Advisory Board, metro area Brothers Network, school administrators,
teachers, and students to inform the program is essential to re-visioning and repositioning
the Certificate as a key component of the School. When positioned well, the Urban
Teaching Certificate will add value to existing degree programs and provide graduates
with expertise in meeting educational needs and goals of diverse student populations.

Evaluation




1. Data garnered from focus groups
2. Completed re-envisioned Urban Teaching Certificate

Update

Data collected on number of participants, course registrations, and course offerings per
term. First focus group meeting scheduled for January 21, 2017 for the purpose of re-
visioning and repositioning of the Certificate as inspiration for teachers of color to choose
Hamline for professional development and continuing education.




Current role and employment of Teaching Fellows

Current Role Employmént Location
Substitute & Long Call St. Paul Public Schools, 2015-2016
Substitute

Teacher, Second grade

Richfield Spanish Immersion School, Richfield Public Schools

Teacher, Third Grade

Noble Academy (Brooklyn Park, MN), Anoka Hennepin Public
Schools

Teacher, First Grade

Little Canada School, Roseville School Dist. 623, 2016-17
Richfield Spanish Immersion School, Richfield Public Schools, 2015-
16

Teacher, K-1

American International School of Niamey (Niger, Africa), two year
contract starting August 2016

Physical Education Teacher

Ann Sullivan K-8, Minneapolis Public Schools

Teacher, Science 6-8

Franklin Middle School, Minneapolis Public Schools

Teacher, K-12 ESL

Valley View Elementary School, Bloomington School District

Teacher, K-12 Dance and
Theater

Lakes International Language Academy, Forest Lake School District

Teacher, K-12 ESL

South High School, Minneapolis Public Schools

Teacher, K-6 Elementary

Hmong College Prep Academy, St Paul Public Schools

Licensed K-12 ESL

Hazel Park Prep Academy, St Paul Public Schools

Licensed 5-12 Math

Unknown

Teacher K-12 ESL

Washburn Elementary, Bloomington Public Schools

Licensed K-12 ESL

Applying and interviewing

Teacher K-12 ESL

Myanmar, Burma

K-12 ESL Completed program for licensure, Fall 2016
K-12 ESL Completed program for licensure, Fall 2016
K-12 ESL Completed program for licensure, Fall 2016
K-12 ESL Completed program for licensure, Fall 2016




5-12 Science Completed program for licensure, Fall 2016

K-6 Elementary Completed program for licensure, Fall 2016

K-6 Elementary Completed program for licensure, Fall 2016




